TOPs Improvement Model

Moving Indicator 13 to Scale

TOPs Improvement Model
“The greater danger for most of us lies not in setting our aim too high and falling short; but in setting our aim too low, and achieving our mark.”
 Michelangelo

This proposed approach and model recognizes and supports the following beliefs, concepts, practices and strategies:

· State and local district efforts with transition services is about demonstrating improved post school results for students with disabilities.

· While transition requirements have been mandated in legislation since 1990, the majority of states and districts are still experiencing significant difficulties in providing transition services and meeting the requirements.

· The development and implementation of good transition planning and services that begin early, actively involve the student, family, school and post school providers/agencies, is one of the most critical practices in improving post school results for students with disabilities.

· Indicator 13 in the State Performance Plan (SPP) is a monitoring indicator.  Each state and district must strive toward 100% compliance.  If a state/district is not at 100% compliance, the state/district must work toward demonstrating improvement in meeting 100% compliance.

· Specific and clear standards for meeting I-13 are critical in demonstrating improvement and getting teachers/IEP case managers to 100% competency with the standards.  The Indicator 13 Checklist from NSTTAC (approved by MSIP at OSEP) and the TOPs Checklist address the same standards for measuring adherence to Indicator 13.

· The TOPs model has demonstrated, through trend data, improvement in districts meeting the transition requirements since its inception in 1999.  Over 1,500 districts in 27 states and territories have been involved in TOPs.

TOPs Improvement Model
· Demonstrating improvement in schools through evidenced based practices involves more than training and action planning.  Training alone does not work.  Improvement by edict does not work.  Improvement without changing the supporting roles and functions of direct service personnel does not work.

· In addition to the typical approach to training (discussion, demonstration, practice and feedback) the TOPs Improvement Model includes intense on-going support and technical assistance utilizing trained Transition Mentors.  In addition to technical assistance and support the Transition Mentors and TOPs staff will conduct on-going peer reviews and feedback of IEPs.  In instances where a teacher/IEP case manager is experiencing difficulty with any of the I-13 standards the Transition Mentor will attend the IEP meeting to support, demonstrate and work with the teacher/case manager to get to 100% competency on the standard.  Working directly with the teacher/case manager with IEPs and in IEP meetings is critical to helping teachers/case managers get to 100% competency on meeting the I-13 standards.  Borrowing from Joyce and Showers (2002) evidence based practices that demonstrate implementation of the I-13 standards in IEP meetings and on the IEP is best shown by the following matrix:

	Training components
	Knowledge
	Skill Demonstration
	(Use in classroom)
IEP Meetings

	Theory & discussion
	10%
	5%
	0%

	Plus demonstration in training
	30%
	20%
	0%

	Plus

Practice & feedback in training
	60%
	60%
	5%

	Plus

Work in classroom
	95%
	95%
	95%


Source: Joyce and Showers, 2002

· Begin with districts who have a high level of interest, clear commitment and a high probability of success for demonstrating improvement.
Stages of Implementation of Practices that Result in Improvement and Sustainability:

1. Exploration

2. Install

3. Initial Implementation

4. Full Implementation

5. Innovation

6. Sustainability

The first 4 stages can take from 2 to 4 years to occur in schools.

Fixen -
STEPS
· Obtain commitment of district to participate in TOPs and TOPs Improvement Model (minimum of one year commitment).

· Districts utilize TOPs model for file review and report out meetings.
· District identifies TOPs mentor.

· TOPS mentor has to attend TOPs and mentor training and demonstrate 100% competency with I-13 standards.
· TOPs Mentor must develop and chair a local district Transition Action Team (TAT). TAT members may include personnel from special education, vocational rehabilitation and others as appropriate.
· TOPs mentor and local district TAT conducts IEP file reviews and provides leadership for the Report Out Meetings and development of a building level Transition Action Plan (TAP).
· TOPs mentor and TAT support teachers in the implementation of the transition action plan steps for improvement.

· Following implementation of the TAP action steps and under the leadership of the TOPs mentor with the TAT, conduct a second IEP file review and Report Out Meeting. 

· Submit a Final Progress Report outlining the TAP steps and progress.
TOPs Leadership Team (Ed O’Leary, SEA representative, LEA special education administration, IHE, VR, others)
· Develop minimum standards for Indicator 13 – explanations, examples
· Train Transition Mentors on the Indicator 13 standards.  Mentors must demonstrate through knowledge, examples and classroom implementation, 100% competency in the I-13 standards.  Determination of competency will be through peer reviews by TOPs staff.
· Using the WestED Mentor Training curriculum, train Transition Mentors effective mentoring.
· Train TOPs mentors to conduct file reviews and Report Out Meetings.
· Address any identified needed changes at the local and state level.
Transition Mentors
· Receive stipend and DCDT membership for serving as a Transition Mentor.
· Complete TOPs WestED curriculum mentor training.

· Participate in on-going professional development for continued demonstration of proficiency – “residency”
· Meet 100% competency with I-13 standards as determined through peer reviews by TOPs Project Staff.
· TOPs Mentor must develop and chair a local district/region Transition Action Team (TAT).
· Conduct IEP file reviews and provides leadership for the Report Out Meetings and development of a building level Transition Action Plan (TAP).
· Participate and provide leadership with TOPs implementation of action plan at the local district level. 
· Conduct periodic (to be determined) peer reviews of teacher IEPs to determine competency levels for each of the I-13 standards.
· Provide assistance to teachers in helping them identify challenges and explore strategies to reach 100% competency with the I-13 requirements.

· Upon request, schedule and provide direct one-on-one mentoring with teachers to help them identify challenges and explore strategies to reach 100% competency with the I-13 requirements. 
· Conduct a second IEP file review and Report Out Meeting

· Submit a Final Progress Report outlining the TAP steps and progress.

Local district special education teachers

· Participate in TOPs report Out Meetings.

· Participate in the development of the local Transition Action Plan (TAP).
· Work directly with Transition Mentor on any Transition I-13 standard that has not met 100% competency level.
· Periodically submit IEPs to the Mentor for assistance in meeting 100% competency with the I-13 requirements.

· Receive district and TOPs staff recognition for meeting 100% competency on all I-13 standards as determined through peer review of work.
· Self-monitor and record progress toward reaching 100% competency.
Local district building administrator and district special education administrator
· Agree to TOPs model implementation and one year commitment of staff involvement.

· Participate in TOPs Report Out Meeting with building staff

· Support the active involvement of the Transition Mentor in working with staff to reach 100% competency with all I-13 standards.

· Support staff in making changes in programming, policy and practices that will result in the staff meeting 100% competency with the I-13 standards.

· Provide recognition of staff who meet 100% competency levels with the I-13 standards.

· With TOPs Project Staff, choose from a pool of applicants, personnel who will become a mentor. 
Final Progress Report

The final report must include:

· The strategies and TAP steps taken regarding policies, practices, programs, forms etc. toward improvement with each of the I-13 Indicators including:

· Challenges

· What worked and did not work and why

· Through formal or informal evaluations the Final Report must also include the impact this model and the changes had on students, families, teachers, administration and district.
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